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THERE I5 A LACK OF THEORY AND EMPIRICAL KNOWLEDGE

z CONCESNING ADUL T DEVELOPMENT BETWEEN THE AGES OF 30 10 60,
o THE POSTULATE THAT THIS PERIOD IS CHARACTERIZED BY STABILITY
- _ IS QUESTIONED. SXPLORATION TAKES FLACE ALL THROUGH LIFE. ITS
QUALITY ANE FOCUS MIGHT CHANGE, BUT THE PROCESS IS THE SAME.
DEVELOFMENTAL MODELS COULD PROVIDE A MORE COMPREHENSIVE
BACKDROP AGAINST WHICH TO EVALUATE PEOPLE IF THEY WERE
CYCLICAL RATHER THAN LINEAR. A STUDY OF MALES-IN-TRANSI TION,
THOSE WHO REFUSE TO “STAY-PUT," MIGHT GIVE US CLUES TO BETTER
UNBERSTAND THOSE WHO CAN AND THOSE WHO CANNOT TRANSFORM,
CHANGE, AND PROGRESS. CURRENT MODELS OF HUMAN GROWTH AND
DEVELOPMENT ARE NOT DESIGNED TO EXPLAIN CHANGE AND GROWTH.
THE MISSING LINK IS THE PERSISTENT TENDENCY TO BECOME MORE
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L FIT, MORE COMPETENT. THE NEED 7O FEEL COMFETENT IS

b . SELF-PROPELLING AND A POSITIVE EXPRESSION. COMPETENCY MUST BE
2 © - CONSIDERED AS A CENTRAL CONCEPT IN UNDERSTANDING ADUL T

& DEVELOPMENT, VIEWED IN A SOCIAL CONTEXT, AND INCLUDED IN

% DEVELOPMENTAL MODELS. TEN HYPOTHESES UFON WHICH TO BUILD

. RESEARCH ARE PRESENTED. TO FOCUS RESEARCH ON

e ADULTS~IN-TRANSITION WAS PROPOSED AS A BETTER WAY TO

= UNDERSTAND THE PROCESS OF ADULT DEVELOPMENT. THIS PAPER WAS
4 PREPARED FOR PRESENTATION AT THE CONFERENCE ON THE TRAINING

5 OF COUNSELORS OF ADULTS (CHATHAM, 1965). (RM)
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3. Discontinuities - A Way to Study Change
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ADULTS ~ I - TRANSITION

1. INTRODUCTIOH

The vorkshop theme could de taken from a statement of Erik Eriksonts:
"Identity is never gained nor maintained once and for al1".l  Tnis s a worke
shop to stinulate us to study the possivilities of continued changing identities
in adults. There are.myths about 2dults, One is that patterns are so
established in infancy that once thay reach -thirty all hope of change is over,

Misinterpretation of research data sathered -by Bloom? and Xagan3 confirms the

notion that we are vhat .we were, The practitioner who studies such reszarch
and vho is”influenced ty the cultu;al ryths about age becomes confused vhen
confronted with existentialist phi losophy which can be Interpreted to mean
--We are what we want to be - that we have the patrer wit.hin us to change =t
ay tine and at any age, 'fhus we are confrorted with & secnming conflict
between the determinists and mystics.

» By blas will becone obvious as I talk o you; and I like to belicve
that such a blas s central to the design and purpose of this workshop,
I feel that change 1s not only. possitle hut will, in fact, become siore
necessary with the changing econoy and society, I am willing, however,
-t.o adalt that swrveys probadly prove bha’.r: r;ost. adul!is do not change and
develop In young 2nd niddle yéars, but I 2m not intereste? in statistics,
father, this week I hope we will further our exploration of a few aéu;';s
who h2ve or who are in the process of change, The study and concern with
those who do and can chiange rather than with the many more who don't 2ad
can®t change should helo us as praciitioners Lo stimulate grouth and

developrent in our adult clients,
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2, ADULT DEVELOPIEWT - FACT OR FANCY
- Ho;t developmental psychology takes us through the 20 to 25th year,
leaves us, then picks us up again at £5. It alwost scems as if those of
us between say 30 and €0 are not. developing but just moving along a
pred‘etermt.ned road. Thirty yéars .o'f a relatlvely‘shorb span are skipped,
fgnored, or worse yet, taken for qr&n‘ted. |

There seens to be agreenent about one as;;cct. of t.hc“ problem - our
- 1ack of knowledge theory of adult dwetopment: It §s amazing that, with
(u_ the studies and volunes on child development, only a handfull of such
studies exist in the area of our concern. The most -'extensfw‘le book

vritten to date is Personality in Hiddle and Late Life by Bernice Neugarten

of the University of Chicago. Although this book reports years of study
vith a group of adults .f'in Kansas City, Neugarten writes that "knowledge

of personality changes in the second half of life in meager. Relat.iveiy

few Zmplrlcal studies are available from which findings can te generalized,
nor is there an integrated'body of dé;relopem‘ental theory that encompasses the
total life span ard that provides impetus for research in this field.ub

Walter Fruen, one of the authors of Personality in Middle and Late

Life pbints out that except for I'hslow,..!ung and Froma most theorists
view adulthood as a period of st‘abiu ty. Yet, even those theorists

Just mentioned do not deal systematically with adulthood. Only Erik
Erikson who catecorizes huran de.velopnent into eich® stages, each stage
representing a change in ego developrien',, deals with the continous
develcpment of peoplé fron birth to death. And althoujh Erikson descrides

the ego conflicts and crises of a2duithood, Gruen polnts out he docs so

"swmarily. "5_
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Perhaps the .scarcity of theory and research with respect to the
pi'oblems of adult. development, along with as app:ftent need for a theoretical
framework for the pragmatic resolution of chauenée, have pushed many to

extend adolescent psychology until 35 and then apply disengagenent theory

.to those over. 35. Hastenbaum discusses the limitations 6f squeezing out

the niddle years when he urites: "It should become Increasingly more
difficult for theories of childhood or chil¥hood-plus-adolescence to
masquerade as theories of the entire 1ife-span. In encountering the problems
and challences of later-life the soclal sciences yul have no choice but
to grow up."S

Despite a lack of any overall theorctical basls, numerous studies have
been undertaken to examine various aspects of adult development. These
studies range from definftions of happiness and time by d!fferent age
grouws, to studies of TAT protocals. And yet, they do not add up to any
consistent theory; in fact, they confuse students of adult developrient
because t!ge evidence {s so conflicting. A perusal of Neugarhen's book in
conjunction w’ th Raymond Kuhlea's chaptar :'Personaii ty Change ith Age"

in the book Fersonality Change] exposes the student, of adult developrent

to the many conflicting, contrasting, and confusing studies in the area.

To fllustrate 1let nme mention jJust a few studies. Peck concludes, for

exazple that social-class rather than age is the significart determiner
of change in middle years, and further that the lower the class t!:.e less
well adjusted the person and the less possiblity for chance.8 3n another

stirdly a sample of rales and femnles were categorized alon; personalily

dirmensions and then diffcrentiated accordine to a Life-3Satisfaction Iadex.
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Personality types ranged from Integrated at the healthy end of the continuun

- to introspective, defended, passive-dependent, constricted, and at the

"other end of the continuun, uhlhbcgrated. The less Integrated the person-

regardless of age - the less l.ltc satisfaction he expcrlencedﬂ In contrast
to these studies vhich establish that age {s not the major factor in assess
ing éhangc., ve find a study vhere men and women were given the Draw~ a-
Person Test. The assun.ptltm of the experiment was that self-concept can be
inferred from the size of the picture drawn. Men after thirty drew

smaller pictur<s than thosz in their twenties; women's picture size de-
creased aft.e:.' forty 19 So, spparently, women, we have an extra decade

of expansiveness. Along these sams lines, {n a study of subjective
d¥appiness, people rate the twentles as very happy a.nd thereafter their
happiness ratings decrease.ll

. The discrepancies in these and other studies are dlfﬂcdzt to
understand despite Neugartents attempt to explain them. In her sumary
chapter she cat_egorizes those s.tudi es in vhich age doss make the difference
as dealing with "intrapsychic pracess:cs" 3 that is chanoing control over
one's Impulse life, Inability to deal qu t:hc mltigudc of stirnull in
the environnent and decreasing ‘biologiéal efficiency. Age is not the
detecnining varfable vhen "soclioadeptational patierns®, that is the
adaptive qualities of personality, are under investigation. 12 In this
rejard, Ruhlen polnts out that age is important only when taken in
conjunction with other variable for instance, is one 45 and stnole, 45
and marcied with youna children, I35 with giroﬁn children, or LS widowed

and poor. 3

Neuoarten further explains these conflicting data as resulting from
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sehtodological probicms, The captive groups available In ;hi 1dhood do
not oxist and the sauple df adults willing to participate in studies might
well be skeved in the directicn of deviancy, Bven vhen @ representative
sarple {s located difficulty areas n differentiating between cultural
snd individwl changc. The longitudinal study is alwmys of value, but very
expensive and difficult. |

Despite these many obstacles to studing people I their midéle years,
Feugarten pleas for nore and batter research In the area, She gives her
plea for mnore research an Interesting twist « and onc with vhich I an
most eypathetic, She pofnis to the need for meturelistic snd fnductive
studies rather than the continued mlysis of discrete and minute aspects
of the persenality, Those of us sumulated to conduct research in the arex

'ui 11 hopefully demonstrate that adult developriznt 1s fact and not fancy|

Q

PAFulToxt Provided by ERIC

EKC S TR G e o o e S i A St oNA T um-ﬂwwww W TR SN e e g (s

Y




b

3. LISCONTINUITIES « A WAY TO STUDY CHANGE .
Even though we have no accepted and established theory for our topic,
we still need a framevork to help us ask the appropriate questions. I
propose 2 kind of limited empiricismethat we think about, look at, talk
.about adults~-in-transition. That is, those people vho have radicaily
. changed or reversed a "generally i'rrevgrs!blc pattern."!" Or to put it
another vay, let us look at people who experience discontinuity - chancing

radically their internal and external frame of reference and environment.l1S

According to Donald Superl$ most adults hetween'ch{rey and fifty' are
stabilizing their careers in vhat hs calls.thc gainte:}rince stage. Owr
- ct;ncern, hovever, 1s with a'dults norf-touwlng the usual pattern but
rather those are rechrystilizing and reexploring future roies approximately
fifteen years later than expected. Chronologiea}ly, they are at the
maintenance stage, dut dcv)elopmenbally they are exploring. Bu.t their .
exploration is qualitatively different from that of the late adolescent.
And we have no framework to.study those who develcp idiosyncratically.
Dcvclopmcnu'i modéls could ;rovidc 2 more cog;prehenstve backdrop against
vhich.to cvaiuatc people ff they were cyclic;I rathcr than 1inear.
‘l‘ha.t is, exploration takes place all thru .ufc; ftts quality and focus

|
‘

might change but the process is the same. The problem with the usual

llncax" approach is clear when applicd to aduits-in-transition.
| 1 propose, for several reasons, that we concentrate on those male adults
vho are In transition, for several related reasons. First, the 1fterature
n;xd concern with changes in the middle years has concentrated on women. E1t
quzberg arues, contrary to Betty Friedan and her followers vho atteupt

to evoke syméat!v for the woran's plicht, that wonen have many more choices
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and options availzbe to“them than.men. Women can enter, leave, reenter the

labor market and be considered interesting. The san who enaages in prolonged
role exploration is considered neurotic, confused, and unmasculine. Thus,
sy concern is with the male who refuses to "stay put", who feels he can
ptill explore and wﬁo iﬁ fact §{s exploring. Ro‘gér Burchett, a faculty.
merber at MacComb Community College, a doctoral candidate in our depart-
neit, and a participant at this workshop recently completed a study of

mle adults In transition. He aptly titled'his study "I'd rather

Switch than Itch.*

A further reason for selecting this group is that people in the
process of transformning rather than those coﬁtempleting or remembering a
transition can provi¢e us with insights into the wvarring factions,
uncertainties, arbivalences - in fact, the very mature of an adult going
against the reinstream. This might give us clues to better .understandlng
those who can and those vho can't transform, change, progress.

Another reason for studying this group relates to ry guess that we
have many more people in t:!{is situation than we think; and further, that the
nusbers will grow larger. For example, Gipzberg founé that 25% of his
sample of educated women radically chanjed gears midstream. If 25% of
his sample actually changed gears, can't ;ce assume that as many men would
2130 vant to shift gears but are restricted by societal and personal
considerations. A study of those who do shift can help us hclp others.

A final reason to concern ourselves with this group is, in esserce,
the basic reason. There is a tremendous need to do so. All the authors
vho de2l in any way with this period point out the nced for such studies,

Fbr exarple, "There have been few.... studies of §ersonality channes tn
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-_ ‘adulf: life.as' people devel&p without the benefit of psychotherapy.... This
is espacially true for the exceptional but s:ignlficént instances of péople
-.who even in their middle years, make drastic changes in their life orientation
and goals.... vhich involve - at least on the surface - a giving up of al-
most everything they have been doing.... Prominent changes were in ‘he
areas of: (a) the deep?nlng of interests, (b) the devol.:opmeht of self-insight,
(c) the development of mature relationships with people, and (d) the
stabilizing of ego identity, 17

I think we all might agree'on the need to focus on this group -
llthﬁugh for mar& another aspect of adult &welopment would be more |
. intriguing. _Wit_h ny inhercg_t Spell'e‘d'out, I_.wgth‘ld n&g }ike t_o make explicit |
ay major questions which are put forth as a first step in developing scme
hypothesis upon which to build research.

. 1. What happens to those people who ) change, who are transformed,

' Vho are in transition? The concern here is with the qualitative
dinensions of adults-in-transition rather than a survey of how -
many do change in a given year on a discrete aspect of behavior,

2. Can naturalistic rather i!xan experimental observation and stucy
of adults-in-transition yleld clues abou’ the multiple factors
vhich facilitate or prohibit change in the middle years.,

3. Are there any comiomll ties among those'who have changed?
Was there a "critical tncident” leading to the change?

- * . When vocational development {s reversed, does it result from
ssvere Inconmaruitics between self-concépt and opportunity
through work to implenent self-concept. Had there always
been a discrepancy hHetween their self-concept and behavior

vhich finally erupted inio a rechrystilization of "seif-{n-
sttiatlon.”

5. Yhen adults make drastic changes in careers involving social
mobitity, do they define work and work sattsfactions in a qualitae
tively different manner? Do these adults-in-transition see their
former work in terns of extrinsic aspects (i.e. setting, hours,

pay, supervistion)? Do they visualize their current of future
Jobs in terns of work con‘ent?
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6. Are adults-fn-transition more future than past oriented?

7. Do these adults have conflicts in how the significant others
in their works see theisr changes?

'8, Do adults who are making changes see thé.rselves as cempetent,

solf-propelling, autonomous individuz1s? Did they always see
themselves in this wey? .

9. Are there sy signiffcent class differerces In the ease with
vhich transitions are¢ nade? , Co ,

é

10, Are the lssiancd reascns for change as given byv adults«~ine
transition the sane as these dscribed to them by social
scientists? .

To swmnarize, nmy"ways exist to study adult development, I have
chosen to focus on adults-in-transition - that is adults experiencing

discontinuity - as a wey to better understand the process 'of adult develop-

" ment., ‘l"o use Anselm Strausts words, we want to "cepture the open~-ended,
tentative, exploratery, hypothetical, problematicel, devious, changeabie,
and only partly uniffed character of hmzan' courses of ac!;!on."18

%
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k. COMPETENCE AND CONTEXT - EXPLANATIONS FOR CHANGE

These concerns and questions with change and the possibilities of trans-
formation inevitably push one to explain ho;.: and vhy such changes occur. And
the explanmation of a process so littlc understood terpts us rigidly to adhere
to a2ny tentative framewotk precluding the continued ass!m.ilati on of new data
and new hypot!-.esis; At the risk, then, of presenting a too-pat ax;d an

Incomplete explanatorjr framevork, I wish to share ny tentative thinking with

<
you.

In his many years studing human growth and development, RoYvert White of
Harvard has been struck by the inadequacy of current models desicned to

explain change and growth. The missing link, according to White, is the

- persistent tendency to become more fit, more competeat. This is not a

negative drive; that 1s, one vhich exists solely to reduce tension, but
rather it is in the same éategory as the ch!ld's.propulslon t&ard continued
uq;'loratlon and manipulation of his ?mltonment.” This need then is a
positive expression of the universal need to expard, explore and to
achieve more mastery . White differentiates competence, "fitness or
ability" from the more crucial construct "serse of competence” which

is the subjective aspect of competence.20 For example, we all know pecple
who are objactively competent.tn a particular ares, sizct; as acadenic
study, dbut who ncverthe!es's, feel incorpetent. It 1s our sense of
competence or incompetence which can propal or block us fn exploring nevw
activities and sftuations. Vhite fllustrates that this n2ed to feel

competent is self-propelling and must be considered as a central concept

fn understanding adult development. I want %o uﬁderline here that compitence

and sensc of corpetence can be both nesative and positive. %e have rany
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cxamplés ‘of frustrated women who find little fulfillment of sense of corpetence
in hore and fani ly‘so they turn to the world of work for substitute gratifica-
tion. This Is qualitatively different fron the woran vho 3s pushed into

new activities out of a continued need to expaﬁd her sense of cormpetence.

This person needs to continue exploriny, just as the irifant conLinuss to

touch and pat every new ohject in his environnent ir effort at more corplete
control and achievement., . ‘

“Lest you thirk that Whiteis erring in the direcl;ion of atitributing more
potercy than descrved to the single factor, cormetency, he writes "In the
main, competence is not the nost distincthie feature of interpersomal behavior,
and its significance is sometimes oﬁerloo&ed.”af Altt;ough White urites that
the competence modei ﬁust be' ;xsed in con"Juncf.ion uith | other dévelopnental
llodels, the omission of most. psycbologists to do so has made an understanding
of healthy growth and chanoe difficult, and stlmulated Shite to over erphasize
this construct. In context, it is proportional. B

The drive to explore, to becore, to reach ney stages of corpetency nust
. of course be viewed in a social context. Certain situations anéd periods in
~ history auow more or different options than others. _Nevitt Sanford in his
new book Se1f and Society differentiates the "personality-culture" of the

1930's and the "person~in-a-social systen" of the 19501s.22 In the 30's it
vas enough to explain behavior 28 resulting from social class » ethnic origin,
regional location; while in the ACts we erplain behavior as resulting fron
cultural heritage but, and this is new, we add the dimension of immediate
coniext as an irfluencisn ;nd chanje agent. An example ~t hagd is the

Job corps iraining canps where you'lks are literally taken from one¢ enviromient

and placed temporarily in a nev situation. This assunption. 2% vo* untested,
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s that immediate context can conpensate for, or changé onets behz'zvior'.
‘ I can't change ry personal fanily backgrolmrt,_traumas, etc. nor can I change

the socio-ccononic class from which I originated, nor can I 6ismi§s.the

fact that I am an American -~ not Africa;x =5 Woman - not, man, 37 not 27, .
* mother of one child and not three children. But what can be changed is the -

fmmediaté context within which I function. And this chanae can facilitate

4 growth and developnent. - The perspective of context certainly offers tremdendous

possibilities for those tryine to work with adults and particularly with poverty -
! striken adults. ’

i . Sanford helps us sece how the formerly n&sbical notion that people can
change 1f given second and third chances can become a reality if we try to

i
"7 7 100k at the interaction of a_person in a particular situation or environment.
_Let me f1lustrate this vith some evarples of what I consider to be arong
the most meaningful deveiopuents in the . past. decade. And that is the
utilization of non or subprofessiomals in educatior. and social welfare,
largely stimulated by the Economic Opportunity Bill of 19¢h. The point here.
§s that many people have been recrul t.ed ’ trai;aed and hired in meaninzful work
| activities., Thesc same people had workéd in menial jobs and often had
? spotty and unstable vork recorc.is. Fromn ber;orxal experience in the training '
; | of three groups of people, I am convinced that if people are aiven an opportunity
§ to make their day to day.activl ties meaningful rather than meaningless and_
] .often cegrading that these peoplg vill change, devciop ané become memiers of
& stable work force. A youny man told me !:h.at bE2inp a sugprofessional waé the

most exciting t.hing'!:hat had ever happened to him. That beforz this he had

Leen 2 Janitor and hated his work. How he felt his deys would ratter and he

r
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would be doln§ something important. Just yescerday, ’a man from the fl;'st
.subprofcssional training grouo {n Detroit called me to request that I submi‘t.

a letter of recommendation to Wayne as he is applying to the Liberal Arts |
School in hopes of becom!ng a lawyer. Countless examples 1like this could

" be clt.enp The point is, that by changing a persons sltuation, often we can
provide one with the mourishment to change, grow, progréss. I postulate that
peoplej yant to respect themselves, to become'more competent, to contribute.
We can help 2 linited few who cannot realize thelir competency drive, bub I
think the hope of tomorrow is a basic, working asswotion that people can be
helped to develop by working on their sclf-concepté and perceptions if at the
same. time the social system is cbéngeq in the direéhion of facilitating grouth.
The breaking of the bends of frustration, the aotion of hope ard of potential,
ar.né the promise of "can" say sound 1ike bromlde; - but, I suégest. they .

aré rore real and offer more promise than tradition-tound, status quo

resicnation. 2
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: S. THE HORKSHOP AND YOU
. . This vorkshop is designcd to help us think througsh our attitudes about
: - adults-in-transiticn, ways to work with and counsel adults, as well as to
. - serve as & stiruius to all of us to develop Qemingful rescarch projects in
the arca of adult development, Hopefully, you will think 'together about your
attitudes tovard snen uant.ing to change careers and your conception of the work
and eucational opportunity struéturc open .to those it; their middle years,
Are you an encourager-or dlscouragcrf ‘Would you support a womn aged
149 In her plane to attend night law school? Yould ‘you think it possible for
. negro, mle bus driver of 35 to plan on becening a sociologist? Wouid you
think lt.'presuupuow if a ulc.,]un'!tor vanted 8o study a skilled trade?
" "llould.you accopt & 60 year o1d teacher In & Mational Defense Education Act
Guidance Institute? ¥ould you feel a muc wion organizer in his
. nid-thirties vould be unrezlistic if he entired law school? Do you think
-fdlcal school is prehibitive for those over 352
These are exanples .or actual cases, Your ansvers will indicste scie
.attitudes you heve toward adults still In the process of beconing. Your
sttitudes, positive, negative, or neutral, will in fact affect your
comseling and working with sdults, - .
-We might conclude my discussion of adult development by saying that
adult developnent -~ & stage of development different from thet preceeding
and following it - is neither fact nor fancy. The hope is that some of us

:
i here In this rocn will be stinulated to work In this area and help develep
t
|

" & factuzl’ and concepturl franevork for wnderstanding this confusing,

contllci:ing, and excitirg period of develop::mh - 3 period in which nost

‘ ' "~ of us are currently functionima,

e 32 ‘%Wﬁ AT ORISR (R A A TGN S et * 310 plondnon 3
. » 3 iy Lo AN
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